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(Schmidt & Cohen, 2015). While these developments bring significant advancements, they also 

raise concerns about the human dimension, particularly in education. 

Education serves as the primary mechanism for equipping individuals with the knowledge, skills, 

and competencies necessary for contemporary society. However, educational systems often 

struggle to keep pace with evolving societal needs (Care et al., 2018). Many scholars (Robinson 

& Aronica, 2015) have pointed out that despite shifts in pedagogical approaches, classroom 

structures and management remain largely unchanged. Nonetheless, innovative practices have 

emerged in various contexts, albeit unevenly distributed. The most inexperienced teachers are 

often assigned to rural and underserved areas, which historically receive the least investment in 

infrastructure and teaching resources (Adedeji & Olaniyan, 2011). As a result, students who 

require the most support frequently have the least access to quality education. 

Society today demands individuals who are literate and numerate, understand scientific principles, 

are aware of global interconnections, and can adapt to complex environments both physically and 

virtually. Organizations such as the OECD, the World Economic Forum, and national education 

bodies have emphasized the need for education to extend beyond the accumulation of knowledge 

to include life skills and values that prepare individuals for the workforce, address socio-economic 

challenges, and foster meaningful civic participation (Care et al., 2018). 

Education systems have historically aimed to prepare students with competencies that align with 

societal needs. However, dissatisfaction with traditional approaches has led to an increasing 

emphasis on explicitly defining and integrating life skills and values into curricula (Care et al., 

2018). The terminology surrounding these competencies varies widely, with terms such as general 

capabilities, soft skills, social-emotional skills, or transferable competencies often used 

interchangeably. Some frameworks also encompass values, attitudes, and ethics, raising questions 

about whether these distinctions are meaningful or overlapping (Ercikan & Oliveri, 2016). While 

the specific knowledge, skills, and values emphasized may differ across national education 

systems, there is a general consensus on the importance of competencies such as critical thinking, 

collaboration, communication, problem-solving, and digital literacy. 

A large-scale analysis of national education policies (Care et al., 2016) revealed that countries 

increasingly recognize life skills and values as essential components of their educational goals. Many 

have incorporated them into their mission and vision statements, curriculum frameworks, and policy 

documents. However, the extent to which these aspirations translate into practice varies. Some 

countries explicitly embed these competencies within their curricula, while others remain at the stage 

of broad policy endorsement without clear implementation strategies (Care et al., 2018). 

1.2. Incorporation of Life Skills and Values in East African Education Systems 

Education systems across East Africa are undergoing significant transformations as they strive to 

integrate life skills and values into their curricula. Kenya, Tanzania, and Uganda have all 

recognized the necessity of equipping students with skills beyond academic knowledge, ensuring 

they develop critical thinking, communication abilities, digital literacy, financial awareness, and 

environmental consciousness. These countries also emphasize values such as national cohesion, 

self-reliance, and responsible citizenship (Jacob et al., 2007; Komba & Shukia, 2023; Ominde et 

al., 2021; Orodho, 2019). However, the approaches adopted in integrating these competencies 

vary significantly, shaped by historical, cultural, and policy contexts. 
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TABLE 1. DOCUMENTS IDENTIFICATION AND SCREENING 

Field Type Description Response Options 

Title Text Write the full title of the 

document 

  

Author(s)/ 

Organization(s) 

Text Write the name of the author(s) 

or main organizations 

  

Jurisdiction Pull Down Identify the jurisdiction Kenya, Tanzania 

Mainland, Uganda, 

Zanzibar 

Year Published Pull Down Identify the year the document 

was published. If this 

information is not available, 

please use NA. 

2000-2023 or NA 

Month Published Pull Down Identify the month the document 

was published. If this 

information is not available, 

please use NA. 

Jan-Dec or NA 

Language Pull Down What language is the document 

in? 

English/Other 

Recent Pull Down Is this the most recent 

document? Use Maybe if you are 

not sure. 

Yes/No/Maybe 

Approved Pull Down Is this officially approved by the 

Ministry? Use Maybe if you are 

not sure. 

Yes/No/Maybe 

National Pull Down Is this a national or jurisdictional 

level document? Use Maybe if 

you are not sure. 

Yes/No/Maybe 

Category Pull Down Identify the document category Mission, vision, 

education policy, primary 

curriculum, secondary 

curriculum, primary 

assessment, secondary 

assessment, teacher 

education assessment, 

teacher training, other 

Other Category Text If you identified the document 

category as Other, please write 

the category here. 

  

Include in Review? Pull Down Should this document be 

included in the data collection 

process?  

Yes/Maybe/No 

Source: own compilation/calculations 

Each jurisdiction team gathered any and all documents that met the eligibility criteria listed above. 

Once documents were gathered, a Document Screening Tool was used to screen the document and 

determine eligibility for data collection. To increase consistency among reviewers, all members of the 

jurisdiction team screened the same documents, discussed the results, and amended the screening and 

document screening protocol and tool before beginning the data collection efforts for this review. 

Inconsistencies and disagreements on document selection were resolved within each jurisdiction team 

and with the entire study team by consensus and discussion.  
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policy documents focused on increasing equitable education for all and improving the quality and 

content of educational delivery at all levels and sectors of education. All through the different 

policy documents, an emphasis was placed on expanding the functional capacity of educational 

structures and reducing the inequalities of access to education between sexes, geographical areas, 

and social classes in Uganda. 

The following national-level documents were included in this study. The most recent and publicly 

available documents in each category were identified and used to examine the extent to which life 

skills and values are integrated into the education system: the Mission and Vision Statement; the 

Education Policy Document; the Primary Curriculum Framework; the Secondary Curriculum 

Framework; the Primary Assessment Framework; the Secondary Assessment Framework; and the 

Teacher Training Policy.  

Table 5 presents the results of the review of national-level policy documents. The analysis reveals 

that life skills and values are emphasized throughout all levels of education, from Primary to 

Secondary, as well as in Teacher Education Frameworks and Policy documents. While life skills 

and values are frequently identified, there are notably more implicit mentions than explicit 

references to these competencies in the policy documents. The Curriculum Frameworks for 

Primary and Secondary education are grounded in a clear set of values derived from the Uganda 

National Ethics and Values Policy of 2013. These values underpin the entire curriculum and guide 

the work of schools, serving as the foundation upon which learners are expected to base their lives 

as citizens of Uganda. 

The findings also indicate that Uganda's education policy documents and the lower secondary school 

curriculum frameworks provide the most explicit references to life skills. The Primary education 

curriculum framework follows suit, while the teacher training frameworks contain the least explicit 

mentions of life skills. However, the implementation documents and frameworks do not clearly 

articulate how these aspirations for life skills and values are translated into classroom practice or the 

actual acquisition of these competencies, making the assessment and nurturing of life skills and values 

within the education system somewhat elusive. 

Critical thinking is the most commonly identified skill across the three levels of education 

(Primary, Secondary, and Teacher Training). When 21st century skills are explicitly mentioned, 

critical thinking, problem solving, creativity, innovation, communication, and cooperation are 

most frequently cited. Values such as responsibility, patriotism, and respect are also noted. 

Although "learning to learn" is not a prioritized competence in either the lower secondary school 

curriculum or the primary curriculum framework, it is explicitly mentioned more than three times 

across various educational stages as an important skill that supports the acquisition and 

transferability of knowledge. 

From this analysis, it is clear that Secondary education plays a crucial role in emphasizing and 

integrating both explicit and implicit skills across a wide spectrum, reflecting a substantial focus 

on skill development. Traditional subject skills such as numeracy and literacy appear sporadically 

across different educational levels. However, there is an opportunity for more explicit mentions 

of life skills and values in foundational learning and numeracy within Primary Education and 

Teacher Training to better align with modern educational demands. 

The review of policy documents and curriculum frameworks across primary, secondary, and 

teacher training levels reveals significant insights into the treatment of life skills and values in 
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TABLE 6. HEAT MAP FOR ZANZIBAR 

 
Source: own compilation/calculations 

Communication and problem-solving skills have received significant attention in the reviewed 

documents, standing out more than other skills and values (see Table 6). Values are explicitly 

mentioned in the mission statement and primary education curriculum, while the education policy 

of Zanzibar remains silent on values. The most emphasized values are equality and citizenship, 

while morality, transparency, and love are less frequently mentioned. 

The findings from the specific policy documents reviewed reveal several key insights. In the Mission 

and Vision documents for Zanzibar, life skills such as communication, creativity, vocational skills, 

and thinking skills are mentioned infrequently, though there are numerous implicit references to skills 

that aim to help citizens understand and respect the fundamentals of the national constitution and the 

enshrined human and civic rights. The Mission and Vision documents place a greater emphasis on 

values compared to other policy documents. Key values highlighted include love, responsibility, 

respect, unity, peace, patriotism, citizenship, and equality. 

The Education Policy document includes both explicit and implicit mentions of skills and values. 

Explicitly, skills such as communication, problem solving, independent thinking, and 

entrepreneurship are identified as critical to achieving the educational aims of the country. 
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Abstract 

Effective communication is essential for both academic and professional achievement in higher 

learning institutions. Although stakeholders in Tanzania have attempted several initiatives 

toward rectifying communication challenges, the difficulties students encounter in acquiring 

verbal and written competencies remain unresolved. This study investigates the main factors 

that impede the development of effective communication skills among students at two higher 

learning institutions. The study uses a qualitative design with in-depth interviews, focus group 

discussions, document reviews, and observations. Data were collected from 100 participants 

and analyzed using NVivo 12 software for thematic exploration. The findings identify four 

major barriers: teaching and learning methods; lecturer qualification; student-related 

behaviours; and poor English language proficiency. The findings offer practical insights for 

educators, curriculum planners, and policymakers aiming to enhance communication skills 

among Tanzanian students while contributing to the broader theoretical understanding of 

communication proficiency in multilingual, resource-constrained higher education contexts.  

Keywords: communication skills proficiency, verbal communication, written communication, 

higher education 

1. Introduction 

The most higher learning institutions particularly universities and colleges, focus on developing 

facilities for the students to enable a high level of proficiency in communication skills as it is 

essential for academic progress, career enhancement, and interactions in society after 

graduating. The human-readable communication process breaks down the basic facies of 
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& Zhong, 2023; Shaikh et al., 2023). However, while there are indications that ChatGPT can 

support student language learning (Preschern & Lechleitner, 2024), research around the provision 

of feedback to language learners remains inconclusive (Xerri & Block, 2025).  

An experimental study by Wang (2025), showed that students who had utilized ChatGPT-4 to 

improve their oral communication skills performed better than the control group that had received 

teacher-only feedback; the experimental group made fewer English language errors from pre-test 

to post-test than those not receiving AI feedback. Conversely, in a writing-focused context, 

Mohammadi et al. (2023) found that teacher-only or blended teacher-AI feedback resulted in better 

performing students than in the case of AI-only generated feedback on writing. That being said, it 

certainly seems that ChatGPT is useful as an aid for improving written language. It can assist 

students in all phases of the writing process, from generating writing prompts to providing 

personalised written feedback (Herft, 2023; Steiss et al., 2024). As busy teachers are increasingly 

learning for themselves (e.g., Khlaif et al., 2024), ChatGPT streamlines many written language 

tasks, including drafting and summarising texts (Bin Arif et al., 2023). 

ChatGPT is also beneficial for vocabulary acquisition. Students report effectively using AI 

technology independently to identify synonyms, rephrase texts using more sophisticated 

vocabulary, and generate fill-in-the-blank activities for vocabulary practice (Preschern & 

Lechleitner, 2024). Students can also use ChatGPT to acquire new words (Shaikh et al., 2023), and 

then improve on using those words cohesively and coherently. Hwang et al. (2023) note that AI 

was able to support the iterative process of revising and editing, while Tseng & Lin (2024) point to 

the immediacy of feedback, instant idea generation, and structural improvements AI affords.  

Returning to concerns around the efficacy of AI-tools for language learning, there are mixed reports 

on whether ChatGPT can effectively aid in grammar improvement. It is documented that ChatGPT 

can correct grammar mistakes in written text (Younis et al., 2023), but students report lower levels 

of success in using ChatGPT to improve grammar knowledge compared to learning vocabulary 

(Preschern & Born-Lechleitner, 2024; Schmidt-Fajlik, 2023). Other researchers suggest that 

ChatGPT has the potential to engage learners in English grammar improvement (Phieanchang, 

2024). For example, Kucuk (2024) conducted an experimental study in which the experimental 

group received ChatGPT-centred grammar education, while the control group received book-

centred instruction. Post-test results revealed that the experimental group outperformed the control 

group, and a focus group interview indicated that ChatGPT users were satisfied with the integration 

of the technology into their grammar lessons (Kucuk, 2024). 

Behforouz and Al Ghaithi (2024) found similar positive results. In their study, the control group 

received traditional face-to-face instruction. Experimental Group 1 received in-class instruction 

supplemented by ChatGPT, which provided feedback on grammatical structures. Experimental 

Group 2 engaged in fully online instruction, with ChatGPT as the primary feedback facilitator 

for grammatical tasks. Statistical analysis indicated that all groups improved grammatical 

proficiency from pre-test to post-test. However, the progress observed in Experimental Group 

1 was statistically more significant, suggesting that supplementing grammar instruction with 

ChatGPT is most effective. This concurs with what Mohammadi et al. (2023) found with a 

blended approach to language learning being most effective for writing classes, and that 

students expressed a strong preference for teacher-AI-blended learning.  
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